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AdAty: AnudnlaluanunIiniresyAAadY, szULLTZANNIZANIKA, LANBYLING
ABSTRACT

The purposes of this research were to study Theory of Mind (ToM) abilities in preschoolers
after receiving the preschooler's Theory of Mind development program through Mirror Neuron
System (MNS) development, Rough-and-Tumble play, and Theory of Mind scale development
concepts. The samples were 22 preschoolers, which were 48-60 Months old, separated into two
groups: the 11 ToM program received group and the 11 teacher’s ordinary activity group. The
research instruments were 1) the preschooler's Theory of Mind development program, and 2)
Theory of Mind test. The study was conducted 9 times, 30 minutes a time. The research design was
the randomized, Pretest Posttest control group design, and triple-blind. The statistics used for
analyzing data was the t-test statistic. The results of this study showed as follows: 1) the ToM
program received group had higher ATOM score in post-test than that in pre-test at the statistically
significant level of .05, but the CToM score in post-test and pre-test were indifferent; 2) in post-test,
the two groups were indifferent in CToM and AToM scores; 3) the two groups had higher ScToM
and CsToM scores in the post-test than those in the pre-test at the statistically significant level of
.05; and 4) in post-test, the ToM program received group had higher ScToM and CsToM scores
than those in the teacher’s ordinary activity group at the statistically significant level of .05.
Keywords: Theory of Mind (ToM), Mirror Neuron System (MNS), Preschooler
uni

mmLif]’L@‘Luwmmiuahfamﬂm%'u (Theory of mind: ToM) A AYINANNITAUBIYAAR LY
nadlaldednedequidangmnesusing o mmmm@ﬁuﬁLL@mmnmﬁuqﬂﬁmummxgnﬁuLﬂﬁlﬂu
meldranude Audsisaun mequmﬁm%mmﬂmffu (Baron-Cohen, 1990; C. Frith &
Frith, 2005; Gweon & Saxe, 2013; Premack & Woodruff, 1978) waziflugdauilsznauidn ATYTD
memnmzmii’ﬁmmm@ﬁm%qﬁmmzﬁqﬁmﬁiﬂmarﬁﬁLﬁu%mmmwwa’ﬁtﬂuﬁm%ﬂuﬂﬁ‘zmwﬁq
nezuaunIsfAANIdIANtsznauAae 1) NsrUIuNITana1a1sNad (Emotion recognition) i
dquﬁ?:ﬂﬂuzﬁwﬁmmmmml,ﬁu@m,ﬁuslﬂ«wﬁu (Empathy) 2) NFLLIUNITUAAIDANTNNNTHAEUDI AN

4 4 4 a0a y 4 da , ,
\TRUBIMULEILAZ TR ARARY TIna ITAnAMd laluAdNNL TN HA (False belief understanding)
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2, LL'uumfamvmmwLﬂ%hlummmmaﬁjmqﬁﬁ@ﬁ'uiulﬁnwm@‘tmﬁBﬁﬁvmﬂuéﬁm (ToM

(Testing)) Ttlsznausag 1) uuunadeuAN@etaLLLaNaTaua AUl (17-order False Belief

Transfer task: 1% - FBTT) (Baker, Leslie, Gallistel, & Hood, 2016; Wimmer & Perner, 1983) TR

| ' '
o I o

IS ¥ o ¥ = ' o ai o A ¥ o a K
a3 VAU 0.78 UsznaumigA1niu 4 14 ‘EmmﬂiuLmvgummmmmm:‘m@@ummm;f«nﬂmuu\ﬂﬂ

o—

'
=K =)

anvuile Hanweniand 6 290 waanNNguaaetnegn IauusarftAnddR e il uasl

=0

(% |
o 1 =) a

AZLLUUENLLE 0-2 AZLIUL 2) WLUNARDLANNITANRALLLILHANA (False-belief Content task: FBCT)
(Baker et al., 2016; Wimmer & Perner, 1983) HANANNITAL WNAL 0.82 UsenaumlgA1nnn 3 48
Tnadluwanesiuilenniauanidsngildnsesiusleninielu uaslATUUUAILE 0-2 ATIUY 3)
wuumeaaaunieuesnaianuminaiuliuledniuiineyuna (Edited Reading the mind in the
face test for Preschoolers: e-RMFT-p) fuannuuunagauatiunisidengsuazatiunimwlng
(Baron-Cohen, Wheelwright, & Jolliffe, 1997; Baron-Cohen, Wheelwright, Spong, Scahill, & Lawson,
2000; Charernboon, 2017; Charernboon & Lerthattasilp, 2017) HA1sfaiiAngannaad (10C) 914
a1y 41nndn 0.66 WUN1IMAGELANNEINITR MNNTARRLATRANeNTNalAan TunT wasiaen
o dl ¥ o v ai 1 & v 1 1
Amanaenpdesivluntingesyanafiuansatsuniing - 4 ensual liun Havnga lifirainga Tnes
wazman’la UsenaumaeAmins 24 wazinnsAnASLUUAILA 0-1 AZLUL
[ 3 v & d‘ = v a d@l

3. wuumadainerrad i laluianuisnniresyrnaaulaaiagiduddssidu 39
dsznaumog 1) Audian Useneudasainiu 9 de TnelAziuwaIn 1-5 AZULY UAT 2) AIUNNTSAR
sznausagAnIN 9 98 TnalATiuuan 1-5 ATLLL WATHANANNTaTUIINTIRTY WNAL 0.893

AU LN NAIAN 7L 0.867 WATAUWINEENNIIAM WL 0.781

a
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v ToM v

ToM (Testing) ToM Skills (Teacher report)
v v v v v
e-RMFT-p 1% - FBTT FBCT SsToM CsToM
: o —dl
AToM CToM

it 3 wansmsdnanailalulanunsuairasyaaaay

NsAATITRI YA

1, mmaﬁLmﬂ:ﬁm?mmm‘umwLﬂ?ﬂﬂummmmdmmmmﬁlu Usznaumae 2 AN Aa 1)
AIUN13FAR (CTOM) uae 2) Anuasuninauian (AToM) InenifFauiiaunanisiquszudnenau
NAADY UWATUAINAADY WATLTUULNNUNANIINAREITZUINNAN Treatment A uaz Treatment B Tu
TELULUAINITNAAD 3Lmqwfifmg@ﬁ’fqmaamiwmmuﬁﬂﬁ (t-test statistic)
BAdE WRauisuazunuain AToM uaz CToM 72U 9NgH Treatment A WAz Treatment B Aaeana
Independent t-test LL@%L‘}EEULﬁﬂumLLuuL@?{H SLPINNAULASURIN AR AR Dependent t-test

HANNIRLATIZTLAAIAIANTINT 1 UAE 2
A599 1 UAAINLFEUITIHUAZILUE ATOM S5MINNaULATUAINIINARDITBINAN Treatment A

azTreatment B

Treatment A Treatment B
Mean SD Mean SD t P
nauNAAaY 8.91 4.592 11.27 3.849 1.308 103
NAINARDY 12.18 5.231 11.55 4.803 0.297 .384
t 2.476* 0.389
p .016 .353

* Qg AtynneanAnszaL .05

RINANTNN 1 UAAIANTLFHLINHUAZLWWAAE AToM sendnanguuaznialungy na1afe

AZUUULAAE ATOM 951979N4N Treatment A Uaz Treatment B 74 luszaizniounnaesuaznaInnaes

Tdunnsinaii warilenFauiauazuuwady AToM nnalungu wudi ngu Treatment A HAzULY

o 0 o o

12AEl AToM MAINAASY WML 12.18 Fagendnniaunaass Wiy 8.91 ateiibdAnynisatianszau

o

05 (p = .016) 10Uz NGH Treatment B HAZULULAAY AToM MoUNARSILATUAINAASY THUANFNIY

a
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A9197 2 UAPINILLFEUWEUATILYL CTOM FENIWABUUATNAININARDY TBINGUNANBIULATNGH

AILIAN
Treatment A Treatment B
Mean SD Mean SD t P
nauNAAAY 0.64 1.206 1.27 2.412 0.783 221
NAINAAD 0.73 1.618 1.27 1.849 0.736 235
t 0.161 0.000
p 437 .500

* g Arymneadinnez sy 05

ANANT1ST 2 wAAIRANTILRELTiBuAZILLAAY CToM senInanguuarn e uNgu Na1Ae
AZULLLRAY CToM FEUINNGN Treatment A Uaz Treatment B Tz Ae N ARBILAT AWM ARDS
lupnsinaiu uazieuBuufianazuuiads CToM nelungy wuda %@ﬂ@jm Treatment A LaZ NG
Treatment B finzunuiade CToM reunaassuazudanaass biwansneii lngazuuuade feuuas
UAINARDI NG Treatment A WriL 0.64 WA 0.73 WAL Treatment B Nl 1.27 Wi AINAAL

2. nansatasiuuudsziduineeniadilaluwaauisund dsenaudan 2 Aruma 1) Anu
NN NAIAN (SsTOM) uay 2) ANuvineen1siAn (CsToM) TP FUNANTINETZUINNNDUNAADY
LAZUAINARDY UATITHLINEUNANNINAABIIEUINNGH Treatment A LAY Treatment B Tuszeiznad
NInAaeY AATzTayaRIadANIMAAALIANT (t-test statistic)

(Asuifeuifieunzuuiadn SsToM waz CsToM szudnangsl Treatment A waz Treatment B
Aneuans Independent t-test LazuB U g LA LULLIAAY 7Y NI ULATNFINARDY Aot adA

Dependent t-test NANTAATNZHUAASAIANTINGT 3 LAZ 4
A9197 3 UARNNITLFEUWIEUATILY SSTOM F¥NIWABULATUAINIINARDY TBINEN Treatment A

wazNqN Treatment B

Treatment A

Treatment B

t p
Mean SD Mean SD
AAUNAADY 29.09 4.206 24.09 6.700 2.096* .024
NAINAAAY 41.45 2.979 32.45 6.455 4.199* .000
t 10.048* 15.872*
p .000 .000

a
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AINENTNT 3 LARINANITRFEUIELAZULLLAY SsTOM syudnenguuarnalungy naname
AZUUULAAE SsTOM 18INgH Treatment A §4n91 Treatment B %19 l1328 2N aUNARILATNAINAASY
a o

aenalit A1 AtyN19aiians=AL .05 (p = 024, p = .000) wazilalFaLauAzLLLAAY SsToM nelu

NN WU MNGN Treatment A ua¥NgN Treatment B 6N ATULUIAAL SSTOM NAINAADY LAY

b

] ' o o a o

41.45 UAY 32.45 T9gINInaunnaasaen e d1Atynieaiangzau .05 (p = .000, p = .000) My

a

29.09 WAL 24.09 ATNATAL

A597 4 UAAINNILTEUNEUATIWL CsTOM F8NIWABULATNAINIINARDY TBINGNNANBIUAY

NANAILAN
Treatment A Treatment B
Mean SD Mean SD t P
nauNAaaY 29.91 5.839 22.91 7.217 2.501* 010
NAINAADY 38.91 2.773 29.64 5.887 4.726* .000
t 5.277* 9.095*
p .000 .000

* Qg AtynneanAnszAL .05

= = = ) ) ! L
INFNTINN 4 LL@@\TN@H'TJ"L'LG‘E]UL‘V]F_]‘Uﬂ:ﬁLLuuL@@ﬂ CsToM iZMQWQNQNLLazﬂWHIHNQN NANIAR

AZULULAAE CsTOM 184NgH Treatment A g4n91 Treatment B 719 luszaiznaunaaaquazndIinnaes

o o

a9l TadNATYN1NEDANIZAL .05 (p =010, p = .000) waziaLLTaUNEUAZLULIAAE CSsTOM

nelungy wudn MIngw Treatment A wazngw Treatment B AN9HAZUULIAAY CsTOM UAINAADY

Q

'
1o =2 R 1 o o

WL 38.91 WAT 29.64 T9gIndnaunaaetadnellud A NaianszAL .05 (p = .000, p = .000)

a

\
a

TN 29.91 LAY 22.91 ATNAAL

NANSINE
<3 A Yo = 19 ¥ L d; @ IS
1) iinayunaf lasullsunsuasuadaponudnlaluanunsuniresyanaaulufneyuna &
Ao lalwasusunfuesyaraduluiuensunl lussasndinisnaaes geandineunaaasasned

Weid1 At Al ANszaL .05 dausnunisian lduansinani

|
Yo

2) luszazndaniamaaed WnayLan 2 ngu Aengunliiullsunsuainasenanudnlaly
L = & oA Yo a a IS £ L
wawsNaesyAnaauludnayuna uasnguilasuAanssnAresag Aavudnlaluanusuniaes

LARRBWTIIAUENTNN] wazn19dan lauansinari

a
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v ]
' 1 A oA

3) WnauLNans 2 ngu Aengud lasullsunsuainaisanndnlaluanusunivesyanadu

lwfinayuna uaznquinlasufanssuinfnasag Avinsrnisdilaluanuisualduingeniedsn

wazawinwensfan luszuzudsnimaaes gandineunaaes atwiitdAnynisaliinsesu .05

4) luszazndIn19maaes Lanayuangun laiuTilsunsuginainannudnlaluanunsund

v
v Y o

103y ARaauluAneayuna Hrinerandilaluaauisuniresyanaauisi Ui nedian uazany

o o a

WineenafAn geandnguilasunianssndnfivesng eteltdAynsatAnsyAy .05

anUsana

1. winayunangui diulaunsuginadrapmandnlaluanunsunfesyarstuluinayuia
7 e ”ﬂﬁwuﬁﬁumnLLmﬁmmwﬁﬂﬂﬁiﬁwmmmLﬁﬁlfﬂummmimﬁmmmmﬁ'u NANNITHRIUN
szuulszamnszanian uazudnmsaanasies daavilfifneyunadldsulsunsy « faana
Lﬁﬁi@slummmimﬁmmﬂmﬁluluﬁmmmai(AToM) rdu lusrasndannamanes Asanunsanann
Idiaanmesesuazszaznanimeaesinasenudlaluamnsuniea araduluduensunl
(AToM) 224LANBLNA atailudrAnyneadansziu 05 Tmﬂm@ﬁLwlmamnf,famari@uﬁ@ﬂﬁu
(Pre-session) WAz da9nanssn (Activity-session) Aa ludasnaunanssy iinazAaaunuuuuinava
(Rough-and-Tumble play) fianunsifiunisuadein (Pretend) fj’muvmLﬂuﬁqtﬂmmzﬁ’nmzﬂwgﬂ
nszit uilivinldihensednadu Setaansimunineznisdunaensuniaonaddn wasvinWiinaana
Wdnlaaniaznieanla (Mental understanding) Aaundludranseday (Lillard, 1993; Premack &
Woodruff, 1978) LA TANL LU TN FauLLUgemaRTin i me L (Two-way play)
ﬁqaLﬁummLﬁu@mﬁu‘L%ﬁu LL@:ﬁ@‘Lﬁ’LﬁmmmL“ﬂ”ﬂ@@mq:mﬁm%m@mﬁm%‘u (Wang, Wong,
Wong, Ho, & Cheng, 2017) ) mstadawlnanisdiusranie ilunisimuianasias fuanainyia
Mﬁfﬁmum?’m\mmu 's%/dma‘ LmzmmﬁwLﬁ'mﬁum?mﬁ'@uim (Motor planning-execution-memory)
(Dash & Thier, 2014; De Zeeuw & ten Brinke, 2015; Jang, Shim, & Kim, 2020; Mauk, Steele, &
Medina, 1997; Porrill & Dean, 2007) E“I/\‘iLﬁlmrT‘i_lﬂ’]?g?ﬁm (Gordon, 2007; Guell, Schmahmann, Gabrieli,
& Ghosh, 2018; Noroozian, 2014; Rapoport, van Reekum, & Mayberg, 2000; Schmahmann, 2019;
Schmahmann & Caplan, 2006; Schmahmann, Guell, Stoodley, & Halko, 2019; Sullivan, 2010) La e
miiﬁmm\iﬁmm (Badura et al., 2018; Guell et al., 2018; Heleven, van Dun, & Van Overwalle, 2019;
Schmahmann & Caplan, 2006; Sokolov, 2018; Van Overwalle, Baetens, Marién, & Vandekerckhove,
2014; Van Overwalle et al., 2019; Van Overwalle & Marién, 2016) Ssanasifansinauiulasetne
Fenlaetuauaamsusy lnganizanation daunds (Posterior) fivneuidenleeiuLFino mPFC
m@\mmmLsnLiué‘”u‘ﬁ'Lﬂuzmmquuuﬁﬂlumﬁ?ﬁmimﬁ@g@maﬁqﬂmﬁﬂmﬁ”mmmmﬁﬁmmwzﬁ”\mm uaY

Tneanizusinaununisnalsneadsidu (Temporoparietal junction: TPJ) TevinutinMineaiuAy

a
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v
v o

i lalulanuisunlansyamadis (Van Overwalle et al., 2014) A9tiuasnanalasinisiaunaznig
wraaulng un1swmunauastasuazlastNg se i NaNas g A UANATLIUSN FadenalmAnng

Wauaun laluiaausunfesyarsd uniduasdlsznaumanasanisfAamsdaanAma Ny

o o

M9d8anUIaNANDIdIUNIN (Prefrontal cortex: PFC) faWmunldifisnd natlsiudqsfianssy fan

AzARIENANNALATIZYNNINILN WNUNEBIENILNN ATTNABINITUAZANHITOANNTWILAZAATIAL
dld 1 o ?:/ g a dl o 1 o o -S| ¥ 1 |
UDIYAARNHANUANFANTUAIAWINA 818 Lazfianssuninuanseiu i liandanudnladus
AZUARANANLANANALLATAANABINI96BIN19TILANFNaTTY (Diverse Desire: DD) Tneinweilay
. o . . . . Y d a4 A e e
duinweiugudniunisimuinisdanaesuninanidnsesyanaduse U anaadeadunis
o 1 a o a Y @ o v ¥ 1 dl 1
Weuwszuulszamnszann uazludasfanssndainnsinlidiniufuazidnladinishiyanasing o
N3N AN LANA1ARITY LHAAINANNAAKAL A NLTEN WANFNAY (Diverse Belief: DB) 8nvi4
Aanssudslsznaudaanisindunavianiuazyinnisasnidauuuy avudeyanis@aniw (Biological

'
o & |

ALILA AN ULBINANIINAT ASTIEINENUNTIN T

oS

. . . = o =
information) V]Nﬂ’]ﬁ‘Lﬂ@@uvLﬁrml'ﬂ\iuﬂ AANIAINI

°

14 1HR99INN1TNILNINTANLALULLILINTAAR 0

=20,

i layaraEunsensuniraufAn 1R
veeAeidnn iWumsnszduszuulszamnszanin (Caspers, Zilles, Laird, & Eickhoff, 2010; Cattaneo
& Rizzolatti, 2009; Hickok & Hauser, 2010; Oberman et al., 2007; Rizzolatti & Craighero, 2004;
Rizzolatti, Fadiga, Gallese, & Fogassi, 1996) %'m'qm@ﬁifamfmummﬁ*nluﬂ’mﬁﬂmmmﬁlummtﬁn
wazdatWmMuIN195AAN9AIAN (lacoboni & Dapretto, 2006) wazAanssneaLsenaumaanIslnYiney
nadlayapsauduensninagdn waznednaesaninzmsanlazesypnasiig I FaRInAMLAS

o o

aal rdl « =R by (% o . . ! 3
RINIANAUN Lmmmwmmmgmmiumumnl,mmu (Positive-Negative feelings) Tmﬂ@gﬂ’mimmﬁ‘

niuaesag TagiludaulsdAtyRazdoawmun ToM 1891inizew (Bianco & Lecce, 2016; Shakoor
etal., 2012; Ziv, 2013) udarnlfindunaaisuniaruidnaasauies uazinaianiauianaas
LARAAINE1THIAYNSANTeIAe W UEINaUTUNINUALARTALFS 7 d1yARamaNTuAz AN
1 =2 o £ L dl ¥ <« o Y
at19ls Aadunisiaunanudilalulanunsuainesyarsdusuasuniuazilunistinnisiufaniny
N19anlagINAU (Shared mental states) (Dunn, Brown, & Beardsall, 1991; Saarni, 2011; Rebecca
Saxe, 2006) tlun1sdnanaesan1azn1anla (Mental simulation) NM3agLaniazn1vanlasedynna
AUAINAULEY (Mental assumption) WATNIIRNDNEN1EN9AR A (Mental inference) WAZUANANT

= o Ao o ° A o o v o = PRy 9 .
QNﬂ'ﬁ\aﬂmﬂﬂgwsﬁﬂsﬁ@uimﬂﬂqiLLugﬁuqsﬂﬂ\‘]ﬁqﬁ; AR V]ﬂwxﬂ’m‘ﬁ_lglmszﬁiﬂﬂ\imﬁ?wa%@uLiu (Hidden

. aNal o ) ra:ll -:II < < 1’/ = d‘ 1
emotions) m@mm@immmﬁummmmwLL@m\m@ﬂmmmﬂ@wLmﬂmuuum@mmwmmu°'| LLEJ\?@F;I,J

o
a A

waz e uAUAINYARALAAIBBNNIIANNA  LATAELLNEHAIIUNATI96 Avaarin Az WWAIN
i laluanunsunfaasynaaauludiueisunl (AToM) aeuanilasuldsunsu 4 Linnauee198

HedAty nasn1sinnanssa Tneanwnzaenetls andadunnivaziuuiensluanu AToM Anewidn lu

a
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o

FLULNDUNARDIALLAUINIALUUULAAL TBY NN Treatment A AxANINGH Treatment B usiLilalsvn
nemaaeslluda Usngdn Azuun@Ae AToM 789ngu Treatment A AN19IANAUAGINIINGH
Treatment B aguansliiiiudn Tilsunsn « Af3dawmuiaunazinllldiungy Treatment A &

UseAnsualunisiin AToM laandingu Treatment B atinadniau usaziiuladnaauidnlaly

o %

RN INnfIeyARABRIUAIUNNTIAR (CToM) Jeuinauualunguilasulsunsy « Ngidaasaan

HAauuanaaInnguilafuianssuntsaenlnfzesngayuIanNannAgiuien 1 agelddl

Q

e Ayn9adia tnaenadiamsainnisiinanssunisaeulnfvesag hgnasieauainuannisGeaud

ANNUANNITNEUNANAY (Brain-Based Learning: BBL) Lﬁ@ﬁwummmuuﬁﬂﬂguiﬂﬁLfluu‘mmﬂ

= =2 1

NNIREUINANgATIaRRATaTI e AuEmMuLANEN IudIndalyua B lulnisAnen 2562 agudn

Usznauiufanssunifaaiun19Wmul CToM Iaamss Milunisinnnsfufyunesaasauau (Visual
oo

perspective taking: VPT) Teillutfadendenasanaiuidnlaluanuisunizesyanadusiunisian

TA8imsg (C. D. Frith & Frith, 2006) JiieaAanssaiAea Aeduasatadenalinzuuuaauidnlaly

o %

lwausnnasyArsdulusiunsiAnaesinayunalunguinliiulusunsy « NERduadeau uansing

o o

annguilasufanssunisseulnfresngayuaet W NETEdATYN9aDE wiatnalsfinauwiniing

Lﬁ34ﬁﬁ«]m‘mﬁﬁmmmﬁui’ummmqﬂuﬁu (vPT) Baiilusinueiidanasianisiama CToM (Aichhorn,
Perner, Kronbichler, Staffen, & Ladurner, 2006; Hamilton, Brindley, & Frith, 2009; Pearson, Ropar,
& Hamilton, 2013) 1¥unn1u dafgatesiuanes mPFC muTnlsnalenesseidudnuaan (Right
Temporoparietal junction: rTPJ) LATNIALTEA (Precuneus: PC) (Schurz et al., 2015) ﬁLﬂum\I@\‘i
wanaasnd i laluLe mmimﬁmmmmﬁlu (Heleven & Van Overwalle, 2018; R Saxe, 2009;

Rebecca Saxe, 2010) Iaan17finna 1un 180191 anan1 lHa A WBH AN LANANSAWNAN

o o

£, o~
AUBHWHNULANATY

=3 1 =3

dl Yo a % 1 Ly dl
2. inauuananniasuldsunsu LmumwmmLmﬂﬂ-ﬂummmmmm@\mﬁm@uhmﬂ@gm@

AledAtymeadanszau .05
2 o %
R

JpaF e AR

Frzuuwineenisdnlalulanunsuaifnuineen1989an (SsToM) aging
4 - o y co o . o
Wasann wuudsziuwineenisdlaluanuisuainnuineeniadaaun
Aangsn Anulssiiuinwen 9AIANTUANBLLNATENI WNNB LA UAINIINAGEY T91lsznausian
° o ~ & d' o o A ' o a o ! o o
ANDH 9 18 TnefilanInaqALYnE LN RA9UIINALNANITNIBUAN N1FIINNGN N13IARaLALAS
d‘ ¥ o d‘ o di < < 9/dl =
waziiau nasldAnalunisdearsiuaguasiiaun Adsiuaninlagay wazn1saanlasuRLY
a = ] d‘ 2 o a 1 1 a a i’/ :// dl
WOANTIN FanDeNuLieTU Teaanpdesriunanssnlutosnaunanssd 289aNanssuia 7 Ass mduns
v @ ) o a 1% al ! < | o Py
HnlfAnfdousanduianssning MeaumTuasn1saziauuuuina1va dedanalnamnsasaineenisiday
. 4 - o o o o e o 4 . 4
91 N1389417 NTABNLALULLL AINITueniuladau waznisutiiuFeres Wesanludesaan

LANLAULATLHUNTNNGY Whnazfaslanarlaanaasas (Joint attention) ABAANsTNLATARNFANN

a
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m@qmﬂumm:ﬁﬁmm‘lﬁﬁq azyilmiianfsuleiiulssaunisnissndnafiu (Shin, 2012) wazarnaula
@m@i@équﬂv\‘iLﬂumiﬁmm‘ﬁ"ﬂ@:uummqmuuﬁﬁ warsrUuaNaIn113naa (Frontal-Parietal cortical
systems) %M:ﬁﬂﬂ@jma‘mumu@wmLﬁﬂﬁi@wqﬁmmmﬂu@ﬂ (Overt behavior) uazinannguLiatu
ﬂ?mumatﬁﬁmﬁ@mmmg uazdgauRm NI AAN19NAIANT89LAN (Mundy & Jarrold, 2010)
mm:tﬁmﬁ’umiﬂqLmz@mgﬁurﬂﬂﬂﬁmLL@:m‘ﬁmm@Ldumm AzANINUNTINHEN1TABNABNLAYY
NINN9FN9 ) ‘17%Lﬁﬁ%u@::ﬂdﬁﬂﬂ’]i@ﬂ%mLL@Zﬂ'ﬁ‘ﬁﬂLﬁuﬁl“ﬂ\iﬂg dun1sWmuiszuulszannszanian
(Gallese, Fadiga, Fogassi, & Rizzolatti, 1996; Jardri et al., 2011; Oberman et al., 2007; Santiesteban
etal., 2012) ﬁdw@ﬁi@mii’ﬁmmqﬁ\mu iquﬁqmﬂﬁmmﬁﬂmmi%@@ﬁil,l,@ziﬁm'auﬁuﬁg LaznIIi

Ufdniusiuienuazag Wenagnunaaiueniuazaudilalunanizesny wananiluunen

=3

<3 1 dl ¥ = 1 o o o 4:‘; ] 1o ¥ ndll @ ] a o
LﬁﬂL@uLﬂNVI@Z:GI@QNﬂWﬁ‘L@uLL‘LI‘LI@NN'&IMHMQﬂIﬂQLW‘ﬂuLLﬁ]VLNVﬂsLMLWﬂuL@‘LI audun1sdaldsuinee

@ @ Ddll ' 1 dld L 1 Ao o o i’/ 1 aial
mmmu@nmu‘le@u wazluszninanisiaunialnsaidsenaunisiaunanin Aiun1SaNNAL

3

nAnn gaeualdianiian1swmuneenisudeatiudaesliiuanaued1auduassugid (Singer &

Klimecki, 2014; Singer & Lamm, 2009) wazAnginAnad1esiu asanan liazuuwingenisidilaly

o o o o

RN W EenediANe e ltludn Aty uasn1Innanssa

3. inayunangun biiullsunsugsunainanndnlaluanusunizesyrrsduluineng

o

Hazuuwinsrniadilaluaauisualiuingenisian (CsToM) 1aAnayLng aeliad ATy

o

12
o 2 o % =

Qad‘ dl a o 3 v o ya dl
nAnNTEAl .05 LUBNAN LL‘Ll‘].l‘JJa‘:muvmwzmwuﬂfﬂummmmmmumw:migﬁmw HATINYU

al

=

g iuagAiuAanssn dnfulsniiuin LA UNNgIARAIY 7] 2BUANBYLIATIUINNBUNIINARDS
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