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Abstract

This article aims at facilitating better understanding about perspectives on students’
prior knowledge. Science education literature reveals 2 possible perspectives, which include
(1) perspective on students’ prior knowledge as a learning obstacle, and (2) perspective on
students’ prior knowledge as a learning resource. The latter perspective has better ability in
explaining a learning process according to constructivist theory than the former perspective.
Nonetheless, ample evidences indicate that Thai researchers tend to present the former
perspective in their research reports. Therefore, this article urges Thai researchers to review
and broaden a perspective that they may have on students’ prior knowledge. This is because
Thai researchers should play a role in modeling how Thai science teachers should perceive

and cope with students’ prior knowledge.

Keywords: Science learning, Prior knowledge, Cognitive resource, Constructivism, Learning

obstacle
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